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Aurora Academies Trust Development Day 2 - March 2025
. . N Non-teaching support staff and Pastoral Staff (ie. Inclusion Centra! R Admmlstrat.lon = Attendance Officers and
Teaching Staff, including HLTAs Business Staff and Business . .
SENDCos Mentors) Managers Designated Safeguarding Leads
08:30 Arrival at CAW/GPPA - Teas and Coffees Y.
BN22 9EE
Welcome . -
9:00 Directed time:
10:00 Aurora big 5 in your setting . .
A presentation from each school on the Aurora Big 5 09:00 - 12:30 Location and wo'rkﬂow determined 09:15-10:45 Attendance Officer
With Key Workers: Case supervision by heads/line manager Professionals Network
Break to build on the effective work from
our previous session with Amada and . .
10:30- Clarity of learning P Stacey 10'30;12'3.0 Teams
11:00 | Embedding an understanding of purpose Remote training with Alex Graham
Aurora’s Inclusive Approaches ) ) and Sara Holley to include IT updates
Building on the effective work from | Breaktimes to be determined by group | and training with break out meetings
11:30- Recap and Recall our opening session with Libb; lead for HR, finance and administration
12:00 Building robust schema BaF:nardgand Susan Kelly y ' ' 11:00-12:30 DSL Professionals
12:00- New information ‘Base’ for online meeting to be Network
12:30 Making accelerated progress determined by school/line manager
12:30- Lunch
13'_30 We are excited to announce that we are providing lunch for all colleagues attending training at CAW and GPPA.
’ We have organised for a jacket potato bar with fillings to include coronation chicken, beef chilli, cheese, baked beans. There will be salad available and a fresh fruit platter.
13:30- Feedback Aurora’s Inclusive Approaches ) ] Directed time: Directed time:
13:00 Assessment informed learning Building on the effective work from 13:30 - 14:45
. . oy Pastoral teams to continue with case . . . .
] X our opening session with Libby work and case studies Location and workflow determined Location and workflow determined
14:00 Practice Barnard and Susan Kelly. by heads/line manager by heads
-14:45 | Creating conditions for developing fluency
11451)50_ Wrap Up and Take Aways — Everybody comes back together for an evaluation of the day's work, reflections and next steps
Leave Site
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The Why?’

Mission: Aurora exists to provide opportunity and create success for all our pupils

Goals

1.Aurora is dedicated to providing the best possible standard of education to pupils in our nursery, primary and secondary schools across the

south-east of England.
2.As a trust, we are committed to doing everything we can to support our schools and pupils to achieve personal excellence.

3.We want pupils to leave our schools achieving their potential and enjoying learning with the ambition, resilience, curiosity and self-belief for

success in life.
4.0ur ambition is for all our schools to be excellent and inclusive schools serving their local communities with achievement levels above similar

schools nationally. |
5.0ver the next five years Aurora plans to grow because we want to support more schools and pupils. X

Grow the trust
by 2-4 primary, secondary or all-through schools in the existing
geographic area and increase enrolment across all schools.

Deliver excellent pupil outcomes
at each Trust school equivalent to the top 25% of similar schools
measured by attainment or progress at the end of early years, key
stage 1, key stage 2 and key stage 4
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Last time at Development Day...

Last time 94% of all staff found the day really useful, with 58% voting ‘strongly agree’
You said:

Further time to connect with colleagues and share best practice - this really enables us to become better - thank you!
Further training in how to respond and support with SEND.

When looking at the Big Five could go into depth in some of the others, e.g modelling and questioning
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Clarity of Learning
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Recap and Recall

5 Pillars that are essential in order to secure knowledge

Clarity of Recap and New Secure

. +| . . +| Practice |+| Feedback
learning recall information acquisition

Clear le
ntentiong

6’ . &

THE
BIG FIVE e

» T (
4 [ e R £ e et ey 465
e, A I 1
o gquohe reies \ y o b (e
) > T ke quet auRoma,
U (o b 8 o’ - o e
Pl #v g&-’ ¢ b an Sesnt THE _
k) , shblaa sl e "l BIG FIVE i
4 A -
Inepeded hovazoy Ausona - ot J X
THE o & i Eadpmmt
BIG FIVE = o 200 WY s Seaur<s
i & . ; - P
£ s Pekifershy o ot
@ “ Svmfne
Ay o
, Direcisatar [ TRbak
o Ve

Tl amses Grokrty
L, el

@ PANSOPHIC @‘

AURORA

ACADEMIES TRUST



WE HAVE A STRONG
RECORD OF IMPACT.

All our schools have good or outstanding
Ofsted judgments. We have developed
agreed key elements of our school
improvement approach that have worked
in supporting our schools to improve.

WE ARE STRONGLY
COMMITTED TO
SUPPORTING AND
DEVELOPING ALL
OF OUR STAFF.

Including growing our own
teaching assistants, teachers

and leaders and there are lots

of professional development
opportunities for staff at all levels.

WE FOCUS ON THE CHILDREN
AND COMMUNITIES WE SERVE.

We are a civic institution that make a strong
contribution to all the communities we serve

from towns and cities to rural areas and coastal
communities. We strive to provide fantastic pastoral
care and extra-curricular opportunities to help
pupils achieve excellence in all that they do.

To provide opportunity and
create success for all our pupils.

WE ARE
AMBITIOUS
AS ATRUST.

We all share an
aim to get better
at what we do -

this is shared by
all staff working
across the trust and
driven from the
top by trustees.

The Aurora Approach

The Aurora

WE SUPPORT

AND CHALLENGE

EACH OTHER
TO IMPROVE.
We share a collective
responsibility for the
outcomes for all our
schools and pupils;

what goes with that is a

genuine willingness to
offer help and support
whenever it is needed.

this common practice is reinforced
‘through shared professional learning

WE HAVE DEVELOPED SHARED
AND EFFECTIVE PRACTICES.

In key areas like the curriculum,

and development. At the same J

time, we recognise and respect the

unique characteristics of our schools
and they have lots of freedom to
decide what works best for them.

WE BELIEVE
IN DEEP AND
PURPOSEFUL

COLLABORATION.
We work together

and learn from each
other to make things

better for our pupils,
communities, and staff.
We learn from other
schools and trusts and
our schools are all part
of local partnerships.
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Pre-coffee Feedback
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Aurora Academies Trust Development Day 2 — March 2025

Teaching Staff, including HLTAs

Non-teaching support staff and
SENDCos

Pastoral Staff (ie. Inclusion
Mentors)

Central Team, Administration and
Business Staff and Business
Managers

Attendance Officers and
Designated Safeguarding Leads

08:30 Arrival at CAW/GPPA - Teas and Coffees

Heron Park Primary Academy,

BN22 9EE
Welcome . -
900 Directed time:
10:00 Aurora big 5 in your setting . .
A presentation from each school on the Aurora Big 5 09:00 - 12:30 Location and wo'rkﬂow determined 09:15-10:45 Attendance Officer
With Key Workers: Case supervision by heads/line manager Professionals Network
Break to build on the effective work from
our previous session with Amada and . .
10:30- Clarity of learning P Stacey 10'30"12‘3‘0 Teams
11:00 | Embedding an understanding of purpose Remote training with Alex Graham
Aurora’s Inclusive Approaches . X and Sara Holley to include IT updates
Building on the effective work from | Breaktimes to be determined by group | and training with break out meetings
11:30- Recap and Recall our opening session with Libb lead for HR, finance and administration
12:00 Building robust schema pening Y ' ' 11:00-12:30 DSL Professionals
Barnard and Susan Kelly.
, , . ) Network
12:00- New information Base’ for anline meeting to be
12:30 Making accelerated progress determined by school/line manager
12:30- Lunch
13'_30 We are excited to announce that we are providing lunch for all colleagues attending training at CAW and GPPA.
: We have organised for a jacket potato bar with fillings to include coronation chicken, beef chilli, cheese, baked beans. There will be salad available and a fresh fruit platter.
13:30- Feedback Aurora’s Inclusive Approaches Directed time: Directed time:
13:00 Assessment informed learning Building on the effective work from 13:30 - 14:45
. ) S Pastoral teams to continue with case . . . .
] X our opening session with Libby work and case studies Location and workflow determined Location and workflow determined
14:00 3 . Practice . Barnard and Susan Kelly. by heads/line manager by heads
-14:45 | Creating conditions for developing fluency
11‘21)%7 Wrap Up and Take Aways — Everybody comes back together for an evaluation of the day's work, reflections and next steps

Leave Site

Back for 10:30 at the latest please
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‘The What’ - Well desighed

curriculum

AAT Curriculum Progression

Geography Progression
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L4 6. Why was Jesus killed?
Yo ®

7. Why do Christians associate Palm Sunday with hope?
& Whatdoes sin mean?

9. What are some ways that the Christian Church

1 10 Why Is Easter Sunday a 0y of Joy for Christians?
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‘The How’ - building an Aurora pedagogy toolkit
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Aurora’s Five by Five

© B T M o
AURORA Aurora’s Big 5
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Think aloud
lise: SECURE AQUISTATION.
Contextualise: R—
Why this? Why "";:n " YUS€  Equip learners "°:“’" n The Aurora Big 5 can and might be stand alone lesson companents ie ring fenced time for Recap and Recall but Aurors's view on effective
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Aurora’s Five by Five
© W i M

Recap and Recall New Information Practice Feedback
Think/participation
Remr-em:e Build vocabulary: Pre-empt
et implicit & explicit (1 Do), We Do,  misconceptions
teaching points strategies You Do

Meaningful task

o s Worked design (targeted Check fo.r
knowledge examples task) Understanding
Skilful
Skilful (o} :
i racy adaptation Conferencing

questioning Think Pair Share (Scaffolding)

Expert
Show me Modelling: Create Assessment
boards Dual coding, conditions protocols
Think aloud
Contextualise: Purposeful use Precision in
Why this? Why Equip learners i ~
now? of technology praise @
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Clarity of Learning
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Clarity ofLearning

Deliberate use o
language

Articulate the
end point

Learning Demarcation

opiective oftime Consolidate

To locat® " ing a range What are the climates of
physical features Us Greece and Scotland?
of different sour
rast
To be able t To be able. to compfacrie a\encczla cac;‘r;t
i : O locate a country and the climates O re
Identify its key physical features scotland.
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RIGHT IS RIGHT AND ITS CHALLENGES

Doug Lemov

This morning I finished my revisions of Right is Right and thought I'd share a bit that

people sometimes mean that in a dismissive sense, | am quite comfartable with it. If the
technigues in the book are *obviously” the techniques that good teachers use to
achieve results, | am perfectly happy to be the one to make them visible to others, even
if it earns me fewer points for ariginality and creativity. Anyway, my discussion of Right is.
Right starts with a reflection that it's our job to set a high standard for answers in our
classrooms and that we should strive to only call ‘right’ or ‘correct’ that which is really
and truly worth of those terms. That much, | noted, is obvious...

Maybe the word ‘obvious’ just went through your mind, but start watching classrooms
around most schools with Right is Right in mind and you'll be surprised by how difficult
it can be. It's difficult enough, across teachers and settings, that its challenges must be
endemic so it"s worth reflecting on why it is sometimes difficult for us as teachers to
push our students toall the wayright?

There are many factors. The first is time. There’s a time investment required in pushing
students to find the rest of the answer rather than simply providing it yourself, and
we're always under pressure for time. “0Ok,” we think. “I've got ten minutes left and |
just might make it through everything | planned.” And then we get an answer that's
almost what we wanted. It's easy to jump in with a quick fix.
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Learning
Objective

Demarcation Deliberate use of Articulate the
of time end point

RIGHT IS RIGHT AND ITS CHALLENGES

Doug Lemo

Consolidate

First

Next

Last

&

In your booklet, write a question that

you are likely to ask the whole class

during an upcoming unit of learning.
Write down the correct answer.

Write down a likely incorrect answer
from pupils.

Pass this on to a colleague to write a
‘right is right’ response.

Bank of recommended phrases here:

"That's an incorrect answer. Bob can
you please share your answer."

"Thank you for sharing but that is not
accurate. | heard Sally saying X can
you please share"”

AT
ACADEMIES




@

Learning

Objective

Deliberate use o Articulate the

end point

Demarcation
of time

First

arning

RIGHT IS RIGHT AND ITS CHALLENGES

Doug Lemov

Consolidate

Next

Last

In your booklet, write a question that you

are likely to ask the whole class during an

upcoming unit of learning. Write down the
correct answer.

Write down a likely partially correct
answer from pupils.

Pass this on to a colleague to write a ‘right
is right’ response to the child’s
contribution.

Bank of recommended phrases:

“That’s not quite right. Take a moment to
reconsider...”

"Your idea is good, but | think we can go a
bit further. Who wants to build on that?”

"That's a great start, but let's see if we can
build on that to get the full answer."
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Group discussion:

How might you use language differently
to ensure clarity of learning when you
return to class?

If your practice is highly effective in this
area already, how might you refine right
is right by constructing a back pocket
script?
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Re-cap and Recall

Clarity of New : | g Weak
[ learning J +[ }+[information]+[ flacic ]+[ Feedback J—[ schema ]
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Recap

‘4

Recall

Rosenshine's Principles in Action

Revisiting the notion that a class is essentially a room full of high!y:im_i.ividual.
casily distracted schema-forming brains grouped in front of us, it’s vital that,
as teachers, we are getting as much feedback from our students as we can. We
cannot see the learning that is happening. But we can look for clues. We il:an]d
be constantly wondering How’s it going? How well have I explained this? Are
they making sense of it?" and then soliciting information to allow us to answer
those questions.
ine i effective teachers ask more
A strong message from Rosenshine is that more :
questions, involving more students, probing in more depth and taking more
fime to explain, clarify and check for understanding. In addition, they ask
students to explain the process they have used to answer a question - to narrale
their thinking. Significantly, ‘less successful teachers ask fewer questions and
almost no process questions”,
1 have found a particular repertaire of questioning strategies usefvl for le:rci‘)eis
o work on and the list below is what I usually work through in my training.
In combination, these strategies unlock the full power of questioning, each
seeking to achieve a particular objective. The idea is to work on one or two w_uh
deliberate practice until they form a set of organic, default modes for engaging
in responsive teaching.
" Cold calling (based on Lemov, Teach Like A Champion)
Objective: If we want all students to learn all the material then they
should all be involved in engaging with the te:cher-smde_m dialogue
with time to think, and not be allowed to hide, dominate or be
overlooked.
i it select students
Practice: No hands up! Teachers ask questions and then ;
ta respond based on their knowledge of the class, avoiding the thdes of
‘hands-up or calling out. This is an inclusive process that conspicuously
involves all students, front, back, in the corners, shy, confident -
everyone. It's not a one-off strategy; ideally it needs to be the default
mode for most questions - absolutely routine.
No opt-out (based on Lemay, Teach Like A Champion)

Objective: Students should feel safe in answering when unsure, but ifthey
don't know or get things wrong, they should be given the opportunity
o gain cohfidence by consolidating correct or secure answers. ,Mse'.
students should not be allowed to form a defensive habit of saying T don't
know’ simply as a get-out.

28

Strand 2: Questioning

Practice: If a student or several students get an answer completely or
partially wrong or they say they don't know, move to other students or
provide the correct answer, But then go back to all those students who
made errors or couldn't answer, giving them a chance to now say the
right answer. This gives them an opportunity for practice; but if done
routinely, it also means that students scon learn there is no value in
offering ‘I don't know' as a defence in the hope of being left alone!

Say it again, better

Objective: It's normal for first responses ta be half-formed as students
think aloud and formulate ideas. A second opportunity to respond
.allows them to finesse their answers, addi g depth, accuracy and
sophistication. It's important not to inhibit students when they are
unsure; it's also important not to allow them to assume mediocre
answers are good enough.

Practice: When students offer short, half-formed or partially incorrect
answers, say, “Thanks, that's great. Now let’s say it again better. Try
again but make sure you add in X and link it to idea Y. Allow them an
immediate opportunity to give an improved Tesponse.

Think, pair, share

Objective: In pairs, you can give all students space to think, to air their
initial thoughts, to confess their lack of knowledge and to prepare to
give good answers, to rehearse. They are all involved and subsequent
discussions then have lots of material to explore. It prevents ‘blood out
of a stone’ silences inhibiting discussion and it prevents ‘forest of hands’,
with students straining to get picked, or a culture of shouting out the
answers from taking hold.

Practice: Give the class a specific time-cued task - for example, to decide
on four main points in order of importance, in three minutes. Get them
all talking in pairs and then, on time, bring them back together with a
signal. Then engage in probing, cold-call questioning, asking them to
report back what their four points were. You can also get them to explain
things to each other or to take turns to quiz each other based on prompt
sheets or a text.

Whole-class response

Objective: Sometimes it is useful or even essential to get a response from
every single student at the same time. This provides quick feedback to

29
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Reference

Contextualise:
pre\rlous_ teaching Why this? Why
points now?

COLD CALLING

%4
: -
ASK THE CLASS GIVE THINKING TIME SELECT SOMEONE RESPOND TO THE SELECT ANOTHER
THE QUESTION TO RESPOND ANSWERS STUDENT AND

RESPOND AGAIN
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@ PANSOPHIC

Reference ; i
_ . Identify gaps in
prevmus. teaching knowledge
points

Inside the

black box

questioning

Show me Contextualise:
boards Why this? Why
now?

“The teacher, by lowering
the level of questions and
by accepting answers
from a few, can keep the
lesson going but is out of
touch with the
understanding of most of
the class..”

AURORA
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Recap

Principles of Instruction

Research-Based Strategies That All Teachers Should Know
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Recall

Effective teachers stopped to check for
understanding by:

* Asking questions

* Asking students to summarise the presentation
up to that point.

* To repeat directions or procedures

* Asking students whether they agreed or
disagreed with other students’ answers.

* Asking students to think aloud as they work
through problems or plan an essay.

* Asking students to explain or defend their
position to others.
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Group discussion:

Reflecting on this session, what steps can
you take to ensure your questioning is
super skilful on your return to class?

Looking at the planning you’ve brought,
write down three questions you will ask
next term.

If your practice is consistently excellent in
this area, what might you introduce to

~ elevate your recap and recall practice?
@_ PANSOPHIC

Reference

points

Recap and Recall

Identify gaps in Skilful Show me Contextualise:
led ioni boards

©

AURORA



New Information
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New Information

Word Definition Related Words In a sentence
Astonished Greatly surprised or Astonishing Many were astonished by
(adj) impressed: amazed (adjective) Henry VIII's actions.
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New Information

Reconsider this grid Discuss your use of it or a similar Write down the first 3-5 terms you’re

language teaching strategies going to introduce in the subject
you’ve brought with you for next term.
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Drop in a Definition

Some words are crucial for student comprehension of the text, but aren’t really worthy
of (or you may not have enough time for) further application. Some words are embed-
ded in text with misleading or misdirective context clues, or are related to other Tier 2
vocabulary that you've taught. For these kinds of words, it’s often helpful to “drop in”
a definition —that is, to plan a short, student-friendly definition (six or seven words or
fewer, ideally) to provide when you encounter the word. For example, when encounter-
ing the word partition for the first time, you might say, “a partition is a divider between
two spaces.”

Because time in the classroom is finite—and because time away from reading
can often distract students from the story at hand —follow-up beyond the defini-
tion should be minimal when you are simply defining a word. That said, you can
briefly help dropped-in definitions stick with a few useful approaches, which we
describe here.

©
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Group discussion:

Since our last session — or reflecting upon
today — how effective is your explicit
vocabulary teaching?

How might you plan for implicit vocabulary
teaching?

Considering 5 by 5, how might you use these
vocabulary teaching strategies to inform expert
modelling?

@ PANSOPHIC

New Information

Takeaways and actions
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Lunch Time
Please return promptly for 13:30
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@ PANSOPHIC

Welcome Back

-
~

)

Aurora Academies Trust Development Day 2 — March 2025

Teaching Staff, including HLTAs

Non-teaching support staff and
SENDCos

Pastoral Staff (ie. Inclusion
Mentors)

Central Team, Administration and
Business Staff and Business
Managers

Attendance Officers and
Designated Safeguarding Leads

08:30 Arrival at CAW/GPPA - Teas and Coffees

Heron Park Primary Academy,

BN22 9EE
Welcome . .
9:00 Directed time:
10:00 Aurora big 5 in your setting . .
A presentation from each school on the Aurora Big 5 09:00 - 12:30 Location and wo.rkflow determined 09:15-10:45 Attendance Officer
With Key Workers: Case supervision by heads/line manager Professionals Network
Break to build on the effective work from
our previous session with Amada and . .
10:30- Clarity of learning P Stace 10:30-12:30 Teams
11:00 | Embedding an understanding of purpose y Remote training with Alex Graham
Aurora’s Inclusive Approaches . . and Sara Holley to include IT updates
Building on the effective work from | Breaktimes to be determined by group | and training with break out meetings
11:30- Recap and Recall our opening session with Libb: lead for HR, finance and administration
12:00 Building robust schema pening ¥ ' ' 11:00-12:30 DSL Professionals
Barnard and Susan Kelly.
, , . . Network
12:00- New information Base’ for online meeting to be
12:30 Making accelerated progress determined by school/line manager
12:30- Lunch
13'_30 We are excited to announce that we are providing lunch for all colleagues attending training at CAW and GPPA.
: We have organised for a jacket potato bar with fillings to include coronation chicken, beef chilli, cheese, baked beans. There will be salad available and a fresh fruit platter.
13:30- Feedback Aurora’s Inclusive Approaches . ! Directed time: Directed time:
13:00 Assessment informed learning Building on the effective work from 13:30 - 14:45
. ) s Pastoral teams to continue with case . . . .
] A our opening session with Libby work and case studies Location and workflow determined Location and workflow determined
14:00 Practice Barnard and Susan Kelly. by heads/line manager by heads
-14:45 | Creating conditions for developing fluency
111:%%_ Wrap Up and Take Aways — Everybody comes back together for an evaluation of the day's work, reflections and next steps

Leave Site
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Feedback

&

Clarity of " Recap a nd " New o Practice " _ | Misconceptions
learning | recall information i unaddressed
PANSOPHIC ©]
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MF’
Feedback

Feedback more likely to move learning forward Less hkely
Task Subject. Self-regulation strategies  Personal
Ks3 Weompuing ol teen | Amalhs lescrer s et rery | Rk FESStrgssolad | Yulea oivd
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Feedback

Our Takeaways:

Once effective initial instruction has been delivered—
and following the establishment of the learning intention
and formative assessment of pupils’ understanding—
teachers should then provide appropriately timed
feedback, which focuses specifically on the task,
subject, and/or pupils’ self-regulation strategies. This
recommendation draws from the review of evidence
that informs this guidance, alongside previous reviews,
feedback theory, reflections from practice, and our
expert panel, to offer broad principles on when to
provide feedback and what to focus on.

To guide this judgement, teachers should consider
three things: the task, the pupil, and the class. (see
Table 1 overleaf).
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Pre-empt Assessment Precision in
misconceptions protocols praise
Word Definition Related terms In a sentence Image
To address gaps in | [ A
To facilitat
o ractiate | Teacher led group understanding, the [tl:] CCD
Conference targeted academic tonchor choss 1
o eacher chose to
(verd) SuPPT t within @ Targeted teaching conference with @ @
esson
students. ) g
@ PANSOPHIC ©
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Precision in
praise

Pre-empt
misconceptions

4 \  Principles and pre-requisites, considering the
pupil, the class and the task:

I » Deliberate use of space and furniture
« Demarcation of time
' « Assessment informed understanding of student

knowledge and gaps

« ) G * A clear (and shared) understanding of 'who gets
what, when'

. — )  Fluid, assessment informed groupings
e A culture of error

©
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Group discussion:
What might you need to do to
enact conferencing effectively?

If this is ‘as standard’ in your
practice, how might you elevate
your practice to accelerate pupil

progress?

@_ PANSOPHIC

pppppp

Feedback

Conferencing

praise

Takeaways and actions
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Practice

L

77y

/

Clarity of Recap and New Lack of
; + +| . ) + +| Feedback |=
learning recall information fluency
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Practice

Do), We Do, You| |Meaningful task  Skilful adaptation Create

design (Scaffolding) conditions AUl Learners

In Rosenshine's Principles of Instruction, independent practice is described as a
Tom Sherrington crucial step where students practice newly learned material on their own. This phase
ROSENSHINE'S allows students to consolidate their understanding and develop fluency.

PRINCIPLES IN ACTION
 Repetition: Students engage in repeated practice to reinforce their learning.

 Application: They apply what they've learned to different contexts and problems.

Independent practice helps ensure that students can perform tasks accurately and
confidently without teacher assistance.

PANSOPHIC (CJ
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ractice

(I Do), We Da, ¥ Meaningful task Iful adaptation Create
Do design (Scaffolding) conditions ~ CAulp Learners
First Next Last
10 mins:

Select a learning objective from an
upcoming lesson (think about our
clarity session)

Using your booklet, in pairs or threes,
design the task with the child’s
tangible outcome in mind. What is the
task? What will the resource look like?
What is the ‘doing’ expected from
children?

Design that page.

Share your product with a

neighbouring group.

‘Will the task enable children to
build fluency and demonstrate

that they have achieved their
learning objective?’

&
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(I Do), We Do, Y

ractice

Meaningful task Hful adaptation Create
Do design (Scaffolding) conditions ~ CaulP Learners
First — Next Last
10 mins: Share your product with a

Using the same learning objective, in
pairs or threes, challenge yourself to
design a different task with the child’s
tangible outcome in mind. What is the
task? What will the resource look like?
What is the ‘doing’ expected from
children?

Design that page.

neighbouring group.

‘Will the task enable children to
build fluency and demonstrate that
they have achieved their learning
objective?’

How many children will be able to
access this iteration of the task? How
might adaptations be made?

Consider some key takeaways

about the principles of
meaningful task design.

&
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Group discussion:

How might your lesson
preparation habits change to
ensure that independent practice
opportunities are increasingly
successful for all students?

@_ PANSOPHIC
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Who We Are

Inspection of Heron Park Primary
Academy

Dallington Road, Hampden Park, Eastbourne, East Sussex BN22 9EE

Inspection of Glenleigh Park Primary

Academy

Gunters Lane, Bexhill-on-Sea, East Sussex TN39 4ED

Inspection of Oakwood Primary
Academy

Magnolia Drive, Eastbourne, East Sussex BN22 0SS

Academy

Inspection of Westvale Park Primary

Cavell Way, Westvale Park, Horley, Surrey RH6 85U

PANSOPHIC

EARNING

i . Inspection dates: 13 and 14 December 2023 i .
Inspection dates 24 and 25 May 2022 pe Inspection dates: 11 and 12 October 2022 Inspection dates: 7 and 8 June 2023
Overall effectiveness Good Overall effectiveness Good Overall effectiveness Good .
- - Overall effectiveness Good
The quality of education Good The quality of education Good The quality of education Good = — ——
; ; e quality of education
Behaviour and attitudes Good Behaviour and attitudes Good Behaviour and attitudes Good quality
viour an i
Personal development Good Personal development Good Personal development Good Sclimdoond etics Sond
Leadership and management Good Leadership and management Good Leadership and management Good Personal development Outstanding
Early years provision Good Early years provision Good Early years provision Good Leadership and management Good
Previous inspection grade Requires improvement Previous inspection grade Good Previous inspection grade Inadequate Early years provision Good
Inspection of The Gatwick School Inspection of King Offa Prima , . .
P P g "Y1 |Inspection of City Academy Whitehawk - _
23 Gatwick Road, Crawley, West Sussex RH10 9TP Academ o o B “‘mﬁ“‘ 1\Wa\\@‘\
V Whitehawk Road, Whitehawk, Brighton, East Sussex BN2 SFL s mﬂ':e( \,gﬂ‘a““‘“
Down Road, Bexhill-on-Sea, East Sussex TN39 4HS [ \;:z:w‘\‘—%‘“; VQ% 3
o L )
. 195 B "
Inspection dates: 1to 2 May 2024 ik L N0
y Inspection dates: 8 to 9 May 2024 ?ﬁﬂ T W;\
Inspection dates: 15-16 January 2020 S @ lsum:“k"“\“,( p
D e )
e
Overall effectiveness Good Overall effectiveness Good o I =
- - Overall effectiveness Good : e ilar School Comparison
The quality of education Good " ; o Key Stage TWO o TRETIE)
The quality of education Good The quality of education Good e T mmwm | PBTE ctent
Behaviour and attitudes Good a ) ) . = - aasenoot | genytesimitar | CnSESIEL) T
Behaviour and attitudes Good Behaviour and attitudes Outstanding Outcome Schools 5"‘5:;‘ o
Personal development Good " Combined 8h T 6%
‘ P Personal development Good Personal development Outstanding Y;m::w‘: i o z: ‘\ =
Leadership and management Good Leadership and management Good Leadership and management Outstanding o\enl:\g:r"‘ % 5;";0 | ?‘1
. Heto 2 ‘
Early years provision Good Early years provision Good Early years provision Outstanding ingOfta % = f‘: o
. . . d | 61%
Previous inspection grade Good Previous inspection grade Good Previous inspection grade Good ‘?::wszzﬂckscnum ‘m = %
Aurora
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Thank You
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